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Section 1. EPP Profile Updates in AIMS
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to
indicate that the information in the system is up-to-date and accurate.

1.1 Update Contact Information in AIMS:

1.1.1 I confirm that the EPP has listed and updated the contact information for the individual(s)
designated as "EPP Head."

[The individual(s) identified as the EPP head should be authorized to receive time-sensitive CAEP-
accreditation related communications.]

Agree Disagree

1.1.2 I confirm that the EPP has listed and updated the contact information for the individual(s)
designated as "CAEP Coordinator".

[The individual(s) identified as the CAEP Coordinator is primarily assigned the role in coordinating
accreditation activities. This contact may be carbon copied on communications to the EPP head and
should be authorized by the EPP to receive CAEP-accreditation related communications.]

Agree Disagree

1.1.3 I confirm that the EPP has provided updated contact information for two distinct people for these
roles.

[CAEP requires that EPPs provide information for at least two distinct contact persons to ensure that
automatic communications sent from AIMS are received by the EPP in the event of personnel
turnover.]

Agree Disagree

1.2 Update EPP Information in AIMS:

1.2.1 Basic Information - I confirm that the EPP's basic information (including mailing address and EPP
name) are up to date and accurately reflected in AIMS.

[The individual(s) identified as the EPP head should have authority over the EPP. This contact may
receive time-sensitive communications related to the accreditation of the EPP.]

Agree Disagree

1.2.2 EPP Characteristics and Affiliations - I confirm that the EPP characteristics and affiliations
(including Carnegie classification, EPP type, religious affiliation, language of instruction, institutional
accreditation, and branch campuses/sites) are up to date and accurately reflected in AIMS

[The individual(s) identified as the CAEP Coordinator should have a role in coordinating accreditation
activities. This contact may be carbon copied on communications to the EPP head.]

Agree Disagree




Educators facilitating and advancing learning in a diverse, ever-changing society.



EDUC 209: Foundations of Learning Modalities

Course Section Number: 01

Semester and Year: Spring 2023



Instructor Information and Important Dates

· Instructor Name, Degree: Brittany Straub, Ed.D.

· Doctor of Education (Ed.D.) – Higher Education Leadership

· Master of Arts for Teachers

· Bachelor of Science in Education – Secondary Education (English and Mild Intervention)

· Office Number: JPII 301M

· Office Hours: W 11:30-1:30, TH 8:00-11:00 & 11:30-2:30

· Phone Number: (260) 399-7700, ext. 8119

· Email: bstraub@sf.edu

______________________________________________________________________________

· Instructor Name, Degree: Cayla Wise, M.A.

· Master of Arts in Curriculum and Educational Technology

· Bachelor of Science in Education- Elementary Education and Mild Intervention

· Office Number: JPII 301I

· Office Hours: M 8:30-11:00, T 11:30-12:30, 3:00-3:45, W 8:30-11:00, 11:30-1:00

· Phone Number: (260) 399-7700, ext. 8426

· Email: cwise@sf.edu 

______________________________________________________________________________

· Email Response Times: 24 hours, 48 hours on weekends and holidays

· First Day of Class: Monday, January 16, 2023

· Student Enrollment Verification:  Thursday, January 19, 2023

· Deadline to Withdraw with “W”: Friday, March 24, 2023, 5:00 pm ET

· Last Day to Withdraw with “WP” or “WF”: Friday, April 28, 2023, 5:00 pm ET

· Last Day of Class: Friday, May 5, 2023



Franciscan Mission and Values



USF Mission and Values: The University of Saint Francis holds fast to the teachings and faith of the Roman Catholic Church and the virtues of the wisdom tradition inspired by St. Francis and St. Clare of Assisi. These teachings and virtues form the basis of the University's Mission and Values.



Mission: Rooted in the Catholic and Franciscan traditions of Faith and Reason, the University of Saint Francis engages a diverse community in learning, leadership, and service.



Franciscan Values: At the university, you will experience Franciscan values that encourage us to:

· Reverence the unique dignity of each person;

· Encourage a trustful, prayerful community of learners;

· Serve one another, society, and the Church;

· Foster peace and justice; and

· Respect creation.



This mission and these values should be at the heart of all you do here at USF. As you complete this course, think about how you are living out the mission and values in the effort you apply to your studies, the interactions you have with your instructor and classmates, and the quality and integrity of work you complete.



Program Requirements

This course is required for all Undergraduate students majoring in Education. 



Attendance Policy

As a professional preparation program, it is expected that you are present for every class session. To practice professionalism, each class you have the opportunity to earn Active Participation and Professionalism Points (APP). You can receive up to 5 points for active participation and professionalism for each class. APP points are not available for completion outside of class and cannot be made up if you are not present. At the end of the semester, the lowest score for APP points will be excluded from your final grade. 

The only exceptions to this policy include: 

· Students who are required to be absent for a university-sponsored athletic event. Appropriate documentation must be provided for the excuse prior to the date. 

· Students who test positive for Covid-19 and reported the result to the university. 

· Students who are required to quarantine as a result of a Covid-19 exposure. Exposure date and return date are required. Students will be required to attend class virtually or complete alternate assignments during the quarantine period.  The student and instructor will work collaboratively to decide which action is appropriate on a case-by-case basis.  



Withdrawal Due to Extenuating Circumstances

A student may request a withdrawal due to extenuating circumstances (including medical reasons) for circumstances that are reasonably beyond the student’s control which have caused the student to be unable to attend classes, complete the semester, or otherwise become delinquent academically. All withdrawals due to extenuating circumstances are decided on a case by case basis and will need verifying documentation. The student should contact the Academic Career and Development Center to initiate the request and receive information about the withdrawal process. A student who is called to active military duty, after proof of the call up is submitted, will be withdrawn with no punitive grade on his/her record.  



Further withdrawal information may be found at:

https://handbook.sf.edu/community-standards/leave/



Technology Use

We will frequently use technology in the classroom.  You should bring a laptop or other device that will allow you to access Canvas and other platforms during class.  If this poses a hardship for you, please let us know and we can make arrangements.  



Technology can also be a distraction from learning.  As members of a professional preparation program, we expect appropriate use of technology in our class.  There may be times when a “technology-free” class is enforced.



Criminal History/Background Check

An Expanded Criminal History report is mandatory for any course requiring P-12 ﬁeld experiences. Please be advised that any violation which appears on a criminal history background check may prevent a candidate from being placed in a practicum, clinical internship, or other field experience. Such a violation may also hinder a candidate’s opportunity for licensure and employment with a school corporation. Details about this process can be found on the USF Division of Education SharePoint site.  Once the Safe Hiring Solutions background application is summited, candidates will receive emails directing them to apply for the Indiana Department of Child Services (DCS) Index check. The DCS check must be obtained as part of the criminal history clearance process. During this process, the DCS will follow up with emails sent directly to the candidates.  Please be sure to check your spam folder if you do not hear from them in a reasonable amount of time. 



External Agency Access to Assignments

Please Note: For purposes of substantiating program quality to accreditors, the Division of Education will allow constituencies to access candidate assignments.  Access will be afforded professional organizations such as the Indiana Department of Education, CAEP, and Special Professional Associations (SPAs).  Evidence of candidate performance may include all electronic and hard copy candidate assignments.  All assignments will remain within the domain of the University of Saint Francis.  They will not be shared with organizations or persons unaffiliated with the university. If candidates wish to exclude their assignments from access by professional constituencies, please notify the Division of Education chair, Dr. Mary Riepenhoff in writing at mriepenhoff@sf.edu



Standards to Which the Division and Teacher Candidates are Held Accountable

A. Standards Teachers Must Follow to Prepare Their P-12 Students

1. Indiana Academic Standards https://www.in.gov/doe/students/indiana-academic-standards/ 

B. Standards Teacher Programs Must Follow to Prepare Teacher Candidates

1. Indiana Developmental Standards for Educators (Early Childhood, Elementary, and Secondary levels are pedagogy standards.) https://www.in.gov/doe/educators/educator-licensing/indiana-educator-standards/ 

2. Indiana Content Standards for Educators (Standards for each subject discipline with a licensing area, including mild intervention.) https://www.in.gov/doe/educators/educator-licensing/indiana-educator-standards/

3. Council for Exceptional Children Standards (CEC; National standards for preparation of teachers who will teach children with special needs.) https://exceptionalchildren.org/standards/initial-special-education-preparation-standards

4. InTASC Standards (Interstate New Teacher Assessment and Support Consortium; these are national teacher pedagogy standards that are adopted and adapted by states and teacher preparation programs.) https://ccsso.org/resource-library/intasc-model-core-teaching-standards 

5. Council for the Accreditation of Educator Preparation: https://caepnet.org/standards/2022-itp/standard-1   



EDUC 209 Course Weights

· Active Participation and Professionalism (20%)

· Course Assignments (80%)



EDUC 209 Late Work Policy

All assignments turned in late will lose 10% credit per day up to five days.  After the fifth day, late work is not accepted and a zero is assigned. Exceptions to this policy will only be made for extenuating circumstances such as death, critical illness, etc. and when communication prior to the due date is initiated by the student. If an exception is made, a new due date will be given to the student. If that date is not met, the student receives a zero for the assignment.  Instructors will follow accommodations of time extensions after the candidate provides the Approved Adaptations/Services/Modifications Notification Letter from the coordinator of Student Accessibility Services.  Assignments received after the accommodated extension are subject to late work policy. 



Division of Education Grade Scale



		Grade Scale 

		Quality Points 



		A 

		93-100 

		4.0 



		A- 

		90-92 

		3.7 



		B+ 

		88-89 

		3.3 



		B 

		83-87 

		3.0 



		B- 

		80-82 

		2.7 



		C+ 

		78-79 

		2.3 



		C 

		73-77 

		2.0 



		**C- 

		70-72 

		1.7 



		D 

		60-69 

		1.0 



		F 

		59 

		0.0 





**As applied to EDUC, SPED, READ 

C (73% is minimum passing on signature assignments and course). 



Academic Integrity

You are expected to comply with the USF policy on academic integrity. Any student suspected of violating this policy for any reason will be required to participate in the procedural process, initiated at the instructor level. A violation of the Plagiarism policy will result in the assignment of a zero for that activity. A second violation will result in the assignment of an F for the course.



Plagiarism Statement

Plagiarism is the presenting of others’ ideas as if they were your own. When you write an essay, create a project, do a project, or create anything original, it is assumed that all the work, except for that which is attributed to another author or creator is your own work. Be aware that word-for-word copying is not the only form of plagiarism.



Plagiarism is considered a serious academic offense and may take the following forms:

· Copying word-for-word from another source and not giving that source credit.

· Cutting and pasting from an Internet or database source without giving that source credit.

· Paraphrasing the work of another and not giving that source credit.

· Adopting a particularly apt phrase as your own.

· Reproducing any published or copyrighted artwork, both fine and commercial.

· Digitally duplicating or downloading any copyrighted software, programs or files.

· Paraphrasing another’s line of thinking in the development of a topic as your own.

· Receiving excessive help from a friend or elsewhere or using another project as your own.



[Adapted from the Modern Language Association’s MLA Handbook for Writers of Research Papers. New York: MLA, 1995: 26.]

See Undergraduate Catalog and Undergraduate Handbook for details.



Academic Appeal Process

There is an appeal process for dealing with academic integrity/dishonesty issues or grade appeals. If necessary, you should first attempt to resolve all academic behavior/grade appeals with the faculty member teaching the course as early as possible. If a reasonable resolution cannot be reached at this time, refer to the appropriate catalog for USF policies and procedures. Please note specific timelines apply.

Academic Integrity & USF Appeal Process – Undergraduate Catalog Statements & Graduate Catalog Statements



USF Communication

All email and Canvas correspondence between professors and candidates will be conducted

via candidates’ USF accounts. Candidates should not rely on personal email accounts for purposes of official course correspondence.



Incomplete Grades

Incompletes have a negative impact on students’ Satisfactory Academic Progress (SAP), which is a federal government accountability measure. When a student’s SAP is deemed to be inadequate, financial aid sources are no longer accessible. Granting an Incomplete (I) is reserved for those times when (a) extenuating circumstances have interfered with the student’s studies and (b) there is an expectation the student will be able to complete the coursework within the extended time limit. Note: An “I” is not appropriate when a student has missed classes or has failed to complete assignments and therefore, it will not be granted. The length of the incomplete is at the instructor's discretion and shall not exceed 4 weeks of time. An Incomplete that remains in effect following the four-week period will change to an “F,” unless the instructor makes a request to the Registrar’s Office for an extension.  Multiple requests for incompletes may result in a Candidate Advancement Committee (CAC) to determine program progression. 



COURSE INFORMATION



Course Description: Education students synthesize and demonstrate knowledge, skills, and dispositions acquired during the foundational phase of the education program focused on modalities of learning; In Person and Virtual. K-12 students’ performance-based assessments will be refined and presented for review by peers, faculty, and clinical practitioners using these two modalities of learning.



Course Objectives: Found in course map



Prerequisites: Admission to teacher education program



Field Hours: 4 weeks x 1.5 hours



Course Materials: 

All required readings will be provided through Canvas.



NOTE:  Degree-­‐eligible candidates must apply for graduation in October or February of their intended graduation semester. Candidates may access the graduation application and related information on My Cougar Connection---Form Central----Student Forms---Academics---Academic Support---Application for Graduation. 



Signature Assignments

Signature Assignments (also known as Summative Assessments) are heavily weighted and will significantly impact the final grade. Successful completion of Signature Assignment(s) / Summative Assessments requires candidates to receive a minimum of 73%. If the assignment is evaluated less than 73%, the assignment must be redone in a timely manner allowing the instructor to re-evaluate the assignment prior to grade submission. Only one redo will be allowed. You must establish with the instructor a timeline for revision and re-submission within one week after the instructor has graded the assignment. Some courses may require more than one Signature Assignment/ Summative Assessment; therefore, these guidelines apply to all Signature Assignments/ Summative Assessments.



Accommodations and Services 

 

Technical Support: Following are ways in which you can receive technical support: 

· Course Material: If you have any questions or are having difficulties with the course material, please contact your instructor directly.  

· Canvas Support: Technical support regarding your use of the course website is available 24/7 through Canvas Support by calling 1-833-485-5090. 

· University Technology Services and Help Desk: University Technology Services works collaboratively with all divisions to ensure the effective and efficient use of technology. The Help Desk can be reached by calling 260.399.7700, ext. 6027 or by visiting the USF Technology Essentials page.



Library: In this course, you will be expected to use various library tools and resources to find and integrate academic sources into your writing. Please visit the Vann Library Frequently Asked Questions page to learn more about Vann Library. The library is located on the first and second floors of the Pop John Paul II Center.  

 

Student Success and Academic Advising: The University of Saint Francis wants to ensure your academic success. USF provides quality services and support delivered within the context of the university’s Franciscan values. All resources and assistance are available to you at no extra cost. Please consider using the tutoring services available to you through the center to help you be successful. Call 260.399.8065 or visit Room 210 in the Pope John Paul II Center to learn more. 



Accessibility and Accommodations 

The University of Saint Francis strives to make all learning as accessible as possible. As your instructor, it is my objective to facilitate an accessible classroom setting. If you anticipate or experience academic barriers due to your disability including: learning disability, chronic or temporary medical conditions; or if there are aspects of the instruction or design of the course that result in barriers to your inclusion or to accurate assessment of achievement—such as time-limited exams, inaccessible web content or other course accommodation concerns, please contact Accessibility Services in the Academic and Career Development Center at 260-399-8065. The Center is located in JPII 210 and can provide resources, services and reasonable accommodations for students with documented disabilities. More information on how to receive services can be found by visiting MCC-Form Central,-Student Forms.  Under student forms, scroll to Academic Support to locate the Accessibility Registration Form. Students may upload their physician note, IEP, and other verification of disability on this document. If you plan on using your accommodations, please present me with your Accommodations Letter from Student Accessibility Services so we can discuss the accommodations you may need in class.

 

Wellness and Mental Health

Your wellness and mental health are important components to your academic success. As a student, you may experience a range of issues that can affect learning such as strained relationships, increased anxiety, anger, stress, addiction, feeling down and difficulty concentrating. Such mental health concerns may adversely affect academic performance and reduce your ability to fully function in daily activities. The University of Saint Francis Health & Wellness Center offers services to assist you with addressing these and other concerns. You can learn more about confidential counseling and consultation on My Cougar Connection Health and Wellness site at my.sf.edu.

 

[bookmark: _Hlk110597694]COVID-19

The university is committed to ensuring a safe and healthy environment on-campus to the greatest extent possible. We recognize that this is a difficult and unprecedented time which may be filled with uncertainty. Your safety, health, and well-being are our primary concern, and we want to support you. We understand that at this time you may be facing some obstacles that would make it difficult to meet your academic goals.

· Visit the USF COVID-19 (https://covid.sf.edu/) webpage for guidance, resources and support.

· If you are diagnosed with COVID-19, contact the Office of Student Affairs immediately at 260-399-8100 or studentlife@sf.edu, and they will notify the appropriate campus offices. 

· If you experience other issues related to COVID-19 that would impact your attendance in the course, please contact your instructor immediately via phone or e-mail.



The University of Saint Francis is recommending but not requiring students to receive the COVID-19 vaccine. However, a decision not to be vaccinated may restrict access to clinical, internship, teaching practicum or other sites and result in the student's inability to complete course outcomes, thereby impacting academic progression and degree completion.  The university is unable to guarantee placement or alternate opportunities for all required activities to students who are not vaccinated.  Academic programs may require documentation of vaccination status prior to assigning placements.



Title IX 

The University of Saint Francis seeks to provide an environment that is free of bias, discrimination, and harassment. If you believe you have been subjected to discrimination, harassment, or sexual misconduct/violence on or off campus, you may file a complaint with the University. Pregnancy-related accommodations are also available under Title IX. Any inquiries, concerns or complaints may be submitted to the university's Title IX Coordinator, Dr. Bob Pastoor (by email at RPastoor@sf.edu, by phone at 260-399-8100, or in person at Trinity Hall in Room 105) or Ms. Chelsea Nabozny, Director of Cougars HOPE (by email at cnabozny@sf.edu, by phone at 260-399-7700 x6749, or in person at Trinity Hall in Room 111). Additional information on Title IX is available in the University of Saint Francis Student Code of Conduct. 

 

Inclusivity Statement/Non-Discrimination

In its employment practices, selection of students, and administration of all programs, the University of Saint Francis maintains a policy of non-discrimination regarding age, race, creed, national origin, religion, gender, disability, genetics, and veteran status. The University has appointed the Vice President for Student Affairs to serve as the coordinator of compliance with Title IX. Student inquiries or complaints should be directed to the Vice President for Student Affairs/Title IX Coordinator (260-399-8100, Trinity Hall room 137), or to the Associate Dean for Campus Life/Deputy Coordinator (260-399-7700 ext. 6748). Employees should direct inquiries and complaints to the Title IX Coordinator or the Director of Human Resources/Deputy Coordinator (260-399-7700 ext. 6901). For more information, read Diversity: Live in Community – Yours, Mine, Ours! on the USF website.



Diversity Statement 

Consistent with the Franciscan value of respecting the unique dignity of each person, the University of Saint Francis is a community grounded in faith, unity and inclusion. Through God’s grace and guidance, we actively work toward cultivating living, learning and working environments that are accessible to all members of the USF community, and foster full participation in university life. 

 
Statement of Civility 

The University of Saint Francis is a civil community and affirms every person’s right to learn and work in a safe and respectful environment. We embody civility through our commitment to: 

o Open communication 

o Mutual respect and mindfulness 

o Equity and inclusion 

o Honesty and integrity 

o Kindness and humility 

o Accountability 

o Non-violence 

 

 

This syllabus is tentative and subject to change. 

 

Note on USF Copyright: All material, including lectures, class notes, quizzes, exams, handouts, and presentations provided in this course are protected intellectual property. As such, the unauthorized purchase or sale of these materials may result in disciplinary sanctions under the Campus Student Code.
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		EDUC 209: Education students synthesize and demonstrate knowledge, skills, and dispositions acquired during the foundational phase of the education program focused on modalities of learning; In Person and Virtual. K-12 students’ performance-based assessments will be refined and presented for review by peers, faculty, and clinical practitioners using these two modalities of learning.



		Field Hours 

4 weeks x 1.5 hours 

		Type and Location of Setting 

Rural – Huntertown Elementary  

		CFAP Process 

No

		Assignments / Expectations 

Course assignments are outlined in Canvas. 





		Learning Objectives 



Teacher candidates will be able to: 

		IN REPA-3 El.Ed. Content

		IN REPA-3 Pedagogy 

		IN REPA-3 Content Mild 

		CEC (2020 K-12)

		CAEP 

El.Ed. & CAEP Revised

		InTASC 

		ISTE 

 



		1. Identify grade-level content curricula and the components that comprise the curriculum (e.g., unpacked standards, scope and sequence, resources, assessments) 

		-

		3.1 

 

		6.2 

		3 

		1.a



R1.1

		4 

		



		2. Identify factors and situations that tend to promote or diminish student engagement in learning, and the ability to apply skills and strategies for promoting students' active engagement and self-motivation 

		-

		3.16 

		 

		2 

		1.a



R1.1

		2 

3 

 

		



		3. Employ strategies to create safe, healthy, supportive, and inclusive learning environments, with high expectations for all students' engagement, collaboration, and sense of belonging and personal responsibility  

		-

		5.1 

5.2 

		 

		2 

		1.a



R1.1

		3 

		



		4. Interpret information from various formal and informal assessments, and make instructional changes to support student learning 

		-

		 

		3.8 

3.9 

		4 

		1.a



R1.1

		6 

		



		5. Produce long- and short-range instructional planning (including both lesson and unit plans) with considerations for progression, pre-requisites, time, resources, and student backgrounds to promote learning experiences.  

		-

		3.3 

		 

		5 

		1.a



R1.1

		7 

		



		6. Identify and apply developmentally appropriate classroom management approaches through transitions, organization of the physical environment and positive guidance techniques to create a productive learning environment that maximizes student learning.

		-

		5.5 

5.6 

		 

		2 

		1.a



R1.1

 

		3 

8 

		



		7. Design experiences that promote the development of social and emotional learning and foster safe learning environments for student growth.   

		-

		1.1

1.2

1.3

2.4

2.10

5.1

5.2

		7

8

		1

		1.a



R1.1

		1

2

3

		



		8. Design learning environments and activities appropriate for diverse learners by utilizing technology to support student achievement.

		-

		2.11

3.14

3.15

5.4

6.5

		5

6

		

		1.b

3.e

2.a

2.b

2.c

2.d



R1.1

R1.2

		2

3

5

6

		2.5.a

2.5.b

2.5.c







 

 



		Topic 

		Research 

		Technology 



		Unit Plans

		UDL, Backwards Design

		LMS Strategies



		Sequential Lessons

		

		



		Behavior Management

		

		



		SEL

		CASEL, Growth Mindset

		



		Remote/E-Learning Instruction

		

		1:1 Technology



		Enrichment/Remediation

		

		











Revised 12/28/22
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STATE REVIEW REPORT
FINAL REPORT


Name of Institution
University of Saint Francis


Date of Report
August 1, 2022


This report is in response to a (n):
X Initial Review


Revised Report


Response to Conditions Report


Program(s) Covered By Review


Bachelor of Science in Elementary Education (K-6)


Grade Level


K-6


Program Type


Initial Licensure, Onsite


Award or Degree Level(s)
X Baccalaureate


Post Baccalaureate
Master’s


Final Recognition Decision
X Continued State Recognition*


Continued State Recognition at “At-Risk” Status**
Recommend Immediate State Suspension by Indiana State Board of Education***


*Program remains state-recognized.
**Program remains state-recognized; however, any identified areas for improvement or concerns must be addressed and
resolved prior to the next review process. This review will occur during your next accreditation cycle.
***IDOE will recommend immediate suspension and/or closure of program. Process outlined below:
The department may reevaluate the status of an approved teacher preparation program or licensure program at any time. The
department shall provide written notice of reevaluation to the approved teacher preparation program or licensure program. The
board [Indiana State Board of Education] will make the final determination of the accreditation status of the teacher preparation
program. Status will be determined on a cycle established by the department. The department will annually review and update
status of all approved teacher preparation programs located in the state (511 IAC 13-1-1, Sec. 1 (g)).







STATE REVIEW REPORT
FINAL REPORT


Additional Comments


● Field experiences begin in freshman year and continue throughout the program. The
website for cooperating teachers and university supervisors is comprehensive and
informative. Teacher candidates experience depth and breadth in the field prior to
student teaching with student teaching meeting the minimum state requirements.
Assignments provided as assessments demonstrate how the candidates engage and
reflect on some of their experiences.


● Planned program provides options to expand upon elementary education with adding on
a minor in an additional area or mild intervention. This provides a much more
comprehensive opportunity for candidates, allowing them an increase in qualifications
and to be “more marketable.”


● Program is commended for the level of professional work and leadership experience
identified for each faculty member.


● Selection process for field and clinical placements was sufficient. A detailed explanation
is not provided; however, the explanation provided is sufficient to understand the
expectations and desire for a breadth of experiences for teacher candidates.


● Assessments submitted are all from field experience related assignments. While rubrics
are aligned to standards, the assignment descriptions are not. This would be helpful for
teacher candidates to make intentional connections to what they are expected to know
and be able to do. As well, rubric level progressions in assessments provided are not
always clear and demonstrate depth of learning from the teacher candidates. Rubrics
would benefit from improved scoring based on demonstration of depth of knowledge
and performance rather than a did they/didn’t they perspective of candidate
performance.


● An annual review of data is conducted and an advisory board is utilized. A description of
assessment and curriculum updates is provided.


● Information on how candidates are made aware of and understand the variety of
standards is provided and sufficient. Program appears to make an intentional effort for
candidates to know and understand REPA and the breadth of standards associated with
their professional preparation.


● The candidate progression process is provided along with a description of how a
candidate may be supported if concerns in field-based courses are noted. However,
information about ongoing check in and support from faculty, course instructors,
academic/student support advisors, etc. would have strengthened this area.


● Program provides plans for intentional breadth of experiences for candidates in a variety
of settings and with a variety of students.


● Coursework and field experience expectations provide opportunities for candidates to
learn about and integrate technology into instruction.
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STATE REVIEW REPORT
FINAL REPORT


Name of Institution
University of Saint Francis


Date of Report
August 1, 2022


This report is in response to a (n):
X Initial Review


Revised Report


Response to Conditions Report


Program(s) Covered By Review


Master of Arts in Teaching (MAT) - Secondary & Transition to Teaching (T2T) – Secondary


Grade Level


5-12


Program Type


Initial Licensure, Online


Award or Degree Level(s)
Baccalaureate


X Post Baccalaureate
X Master’s


Final Recognition Decision
X Continued State Recognition*


Continued State Recognition at “At-Risk” Status**
Recommend Immediate State Suspension by Indiana State Board of Education***


*Program remains state-recognized.
**Program remains state-recognized; however, any identified areas for improvement or concerns must be addressed and
resolved prior to the next review process. This review will occur during your next accreditation cycle.
***IDOE will recommend immediate suspension and/or closure of program. Process outlined below:
The department may reevaluate the status of an approved teacher preparation program or licensure program at any time. The
department shall provide written notice of reevaluation to the approved teacher preparation program or licensure program. The
board [Indiana State Board of Education] will make the final determination of the accreditation status of the teacher preparation
program. Status will be determined on a cycle established by the department. The department will annually review and update
status of all approved teacher preparation programs located in the state (511 IAC 13-1-1, Sec. 1 (g)).







STATE REVIEW REPORT
FINAL REPORT


Additional Comments


● The EPP provided an explanation of clinical experiences and CFAP assignments.
Internship consists of a 16-week placement.


● InTASC Standards are listed under student learning outcomes on the webpage. The list of
courses and progression points for each program are also listed. The comprehensive
webpage for students and the cooperating teachers is noteworthy.


● Information and three cycles of data are provided for required assessments.
● Examples were given of program revision and a description of ongoing revision due to


aligning with Praxis.
● A chart was provided with REPA and InTASC standards listed. Standards are also listed in


each syllabus.
● Evidence indicated that the program incorporates the needs of diverse candidates and


groups within the program. UDL was discussed, but no mention of other types of
diversity (racial, ethnics, LGBTQ, gender, etc).


● Description of technology integration could have been more in depth. It was not clear
that real integration of tools occurs.





R5.2.3 State Review USF Secondary MAT and T2T.pdf
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University of Saint Francis Division of Education 

Graduate Lesson Delivery Checklist LDC ‘22





		Teacher Candidate:

 



		Name of Evaluator:

 



		Role of Evaluator (check one):       	______ Cooperating Teacher        	______ University Supervisor



		Name of School



		School Corporation / District



		Subject(s)

		Date and Time:



		Grade/Level

		Circle One:    	INFORMAL           	FORMAL



		Section 1: Assessment of Instruction and Assessment during Delivery



		During the candidate’s lesson delivery, place a check mark on the criteria you observed in Section 1. Once the observation ends, total the number of check marks along the left side of each criterion to determine the candidate’s level of performance. At the end of Section 1, circle the level that corresponds to the number of check marks.



		1.  ___ Objective(s) for lesson is visually posted and clearly articulated to students

(InTASC 5)



		2.  ___ Lesson opening engages students and clearly communicates the teacher candidate’s expectations for the learning (InTASC 8)



		3. ___ All lesson materials are clear, organized, and error-free (do not check if there are any errors)

(InTASC 9)



		4.  ___ Multiple research-based instructional strategies (UDL) are evident (check only if 3+ strategies are

      	observed), see strategies below

(InTASC 8)



		Identifying similarities & differences                      

Summarizing/note taking                    	

Reinforcing effort/recognition                                  	

Homework/practice                                              

		Nonlinguistic representations

Cooperative Learning

Setting objectives/providing feedback

Generating/testing hypotheses

Cues/questions/Advance Organizers

Other __________________________



		5. ___ Voice is clear and audible throughout classroom

 (InTASC 3)



		6. ___ Lesson is appropriately paced, there is a balance of instructional time, student participation, and student practice

(InTASC 3)



		7. ___ Content is presented accurately and in a variety of ways that are appropriate to the content of the lesson

(InTASC 4, 5)



		8.  ___ Uses formative assessment strategies to check for understanding throughout the lesson

(InTASC 6)



		9. ___ Asks open-ended questions

(InTASC 5)



		10. ___ Provides adequate “wait time” before calling on and/or responding to students

(InTASC 2,3)



		11. ___ Provides multiple levels of student learning/work (check only if 2+ are observed), see examples below

(InTASC 5, 7, 8)



		Recalling or Reproducing Information (DOK 1)

Comprehending or Understanding (DOK 1)

Applying Skills or Concepts (DOK 2)

     	

		Strategic Thinking (Analysis, Evaluation) (DOK 3)

Extended Thinking (Synthesis, Judgment, Complex 

                        Reasoning) (DOK 4)

   	



		12. ___ Provides reinforcement and feedback that encourages student engagement

(InTASC 3)                                                                                                                                                                        



		13. ___ Implements appropriate and effective transitions between activities

(InTASC 3, 8)



		14. ___ There is clearly a lesson closing that encourages students to explain or review key points of the lesson

(InTASC 4, 8)



		Circle the number of checks for Section 1 



		(14)

Mastering Teacher

		(11-13)

Performing Teacher

 

		(7-10)

Progressing Teacher

 

		(4-6)

Emerging Teacher

 

		(0-3)

Entering Teacher



		Section 2: Assessment of Classroom Culture and Management



		During the candidate’s lesson delivery, place a check mark on the criteria you observed in Section 2. Once the observation ends, total the number of check marks along the left side of each criterion to determine the candidate’s level of performance. At the end of Section 2, circle the level that corresponds to the number of check marks.



		15. ___ Attends to all areas of the classroom to encourage participation and manage behavior

(InTASC 3)



		16. ___ Multiple ways to engage students are observed (check only if 3+ are observed)

     	See strategies below.

(InTASC 1, 8)



		Listening   	

Speaking    	

Reading 

Writing	

		Working with hands-on materials 	

Peer to Peer Collaboration 

Student to Teacher Collaboration

 

		Use of Technology

Signing

Hand over hand prompting

Other



		17. ___Uses classroom management techniques appropriate to the needs of students	

(InTASC 1,2,3)



		18. ___ Overall level of CLASS engagement (circle one and place a check ONLY if you selected Highly Engaged or Well-Managed):

(InTASC 3)   	                                         Highly Engaged      	Well-Managed      	Dysfunctional



		19. ___ Responds to specific learning needs through DIFFERENTIATING any of the following (check if 2+ are

     	observed):

    	       Lesson Content   	Lesson Activities   	Lesson Delivery   	Lesson Assessment   	Learning Environment	

(InTASC 2, 3, 5, 6, 8)  	



		20. ___ Is aware of student(s) challenged by the lesson and intervenes

(InTASC 3, 5, 6)

 



		21. ___ Sets a positive, upbeat tone throughout the lesson

(InTASC 9)



		22. ___ Models and encourages tolerance, respect, and patience in all classroom interactions

(InTASC 3, 9)



		Circle the number of checks for Section 2 



		(8)

Mastering Teacher

		(6-7)

Performing Teacher

 

		(4-5)

Progressing Teacher

 

		(2-3)

Emerging Teacher

 

		(0-1)

Entering Teacher



		

Total number of checks in Section 1 and 2: _______________________ 





Notes: The performance levels for Entering, Emerging, Progressing, Performing, and Mastering were determined by benchmarks set on other EPP (Educator Preparation Program) assessments. At the graduate level, the Lesson Delivery rubric is used to evaluate lessons during the Practicum and Clinical Internship.

References:

Marzano Focused Teacher Evaluation Model, Marzano Center. https://marzanocenter.com/wp-content/uploads/2018/10/MC06-14-FTEM-White-Paper-1-16-18-Digital-4.pdf

1
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PROGRAM CURRICULUM PLAN: UNIVERSITY OF SAINT FRANCIS	2020-2021





 UNDERGRADUATE PROGRAM, Special Education Majors

TURBO T2T Leading to Intense Intervention License

ACADEMIC PLANNING: PROGRAM – 4 YEAR PLAN + Semester



A maximum of 15 transfer credits will be accepted for USF candidates enrolled in Early Start T2T courses. This transfer policy is limited to USF candidates as the Division of Education is familiar with the content and rigor in courses established by current USF education programs.



		Fall 12-18 credit hours (placements if needed)

		Spring 12-18 credit hours (placements if needed)



		FYS (3)

**



		  COMM 121 Fundamentals of Public Communication (3)





		  ENGL 101 Rhetoric & Composition or (3)

  ENGL 103 College Writing (only 3 credits toward degree)

		  HIST 105 US History I or   
  HIST 106 US History II  (3)



		PSYC 121 General Psychology (3)


		  SPED 137 Foundations in Exceptionalities (3)





		EDUC 108 Introduction to Teacher Education (3)

		  Rhetoric & Research General Education Approved Course (3) 



		MATH 131 or Higher (3)

		THEO 105 Franciscan Tradition (3)



		  EDUC 105 Foundational Theories for Learner Success (3)



		PHES Health & Wellness General Education Approved Course (2-3)



		18 semester credit hours

		17-18 semester credit hours (35-36 credit hours total)



		Fall 12-18 credit hours

		Spring 12-18 credit hours



		BIOL 122 General Biology II (3)



		  EDUC 303 Assessment Principles & Practices  (3)





		  EDUC 207 Learning Environments I: Learning & Pedagogy (3)



		  EDUC 377 Science Methods (3)





		  EDUC 376 Social Studies Methods (3)



		  SPED 226 Content Interventions I (3)





		Creative Arts Approved General Education Course (3)

		  EDUC 208 Transitional Seminar (0)



		PSYC 339 Child and Adolescent Psychology

		  Major Elective (Rec: READ 275 or PSYC)



		

		  SCIE 274 Earth Space Science (3)



		15 credit hours (50-51 credit hours total)

		15 credit hours (65-66 credit hours total)



		Fall 12-18 credit hours

		Spring 12-18 credit hours



		  SPED 326 Methods and Transitions (3)

		SPED 420 Behavior Assessment and Analysis 



		  READ 200 Teaching Reading in the Elementary School (3)



		  READ 302 Methods and Materials for Teaching Reading





		  EDUC 304 Dev. Effective Learning and Teaching Competencies (3)

		  PSYC 326 Child Psychopathology



		  English Literature Approved General Education course (3)

		  EDUC 375 Language Arts Methods



		 EDUC 374 Math Methods (5)

		  EDUC 356 Learning Environments II



		

		  *EDUC 208 Transitional Seminar I: Foundations (0)





		15 credit hours (80-81 credit hours total)

		15 credit hours (95-96 credit hours total)



		Fall 12-18 credit hours

		Spring 12-18 credit hours



		  SPED 421 Language and Social Skills

		EDUC 498 Transitional Seminar III



		  EDUC 412 Effective Practices for Pedagogical Proficiency 



		  SPED 230 Content Interventions for Exceptional Learners II (3)



		PHIL Approvd GE (3)

		  EDUC 493- Clinical Internship Mild AND Intense (6)



		  Theology Approved General Education Course  (3)

		



		SPED 626 Functional Curriculum and Assistive Tech (3)

		



		SPED 671 Practicum in Intense Intervention

		



		18 credit hours (113-114 credit hours total)

		12 credit hours (125-126 credit hours total)



		Summer 

		



		 READ 602 Reading Methods

		







1. Teacher candidates must major in Special Education Mild Intervention at USF to be eligible for the Intense license. 

2. Final admission to T2T program occurs after the completion of the bachelor's degree.

3. Must have 3.0 Cumulative GPA & 2.8 GPA in all EDUC and SPED classes for admission to Clinical Internship.

4. 15 Undergraduate credits will be applied to the T2T-Intense program.

5. Undergraduate courses may not be applied to a master's degree; T2T courses must meet GPA of 3.0

6. This schedule is subject to change based on course offerings and curriculum developments that may occur throughout the academic year.

7. Field placements will include mild and intense settings, and the Clinical Internship will consist of 8 weeks of Mild Intervention and 8 weeks of Intense Intervention.





Turbo TTT-Intense UG/Grad Course Equivalency



		Transition to Teaching Course

		 Mild UG Equivalent 



		SPED 602 Diverse Learners in Today’s Classrooms

		SPED 137 Foundations in Exceptionalities



		READ 602 Reading Methods

		READ 200 Teaching Reading in the Elementary School



		SPED 615 Language and Social Skills

		SPED 421 Language and Social Skills



		SPED 613 Behavior Management

		SPED 420 Behavior Assessment and Analysis



		EDUC 606 Assessment

		EDUC 303 Assessment



		SPED 626 Functional Curriculum and Assistive Technology

		X



		SPED 671 Practicum in Intense Intervention

		X



		SPED 675 Clinical Internship

		EDUC 493 Clinical Internship: Special Education



		24 total hours

		







VC Graduate Course Taken During UG

UG Course applied to TTT program

TTT Course after UG graduation















R3.1 Early Start T2T Intense.docx


USF Field Experience Website with Universal Design for Learning (UDL) Training Module: 



https://sites.google.com/view/usfdepartmentofeducation/cfap-training-for-university-supervisors/general-education-cfap-university-supervisor-training/learning-experience-map-lem



R5.2.2 USF Field Experience Website with UDL Training.docx



1.2.3 Program Options - I confirm that EPP's licensure area listings (including program title, licensure
level, degree or certificate level, licensure(program) category, and program review option) are up to
date and accurately reflected in AIMS under Program Options, for all licensure areas that fall within
CAEP's scope of accreditation; (programs outside of CAEP's scope of accreditation should either be
marked as non-CAEP review or archived, as applicable, in AIMS).

Agree Disagree



Section 2. EPP's Program Graduates [Academic Year 2021-2022]
2.1 What is the total number of candidates who graduated from programs that prepared them to work
in P-12 settings during Academic Year 2021-2022?

Enter a numeric value for each textbox.
 
2.1.1 Number of graduates in programs leading to initial teacher certification or
licensure1 125 

2.1.2 Number of graduates in advanced programs or programs leading to a
degree, endorsement, or some other credential that prepares the holder to
serve in P-12 schools (Do not include those completers counted above.)2

0 

Total number of program graduates 125

 

1In Section 2 of the Annual Report, the EPP will provide the total number of graduates who finished
the program and licensing requirements in the academic year specified. 
2 For a description of the scope for Initial and Advanced programs, see Policy II in the CAEP
Accreditation Policies and Procedures

http://www.caepnet.org/~/media/Files/caep/accreditation-resources/accreditation-policy-final.pdf?la=en


Section 3. Substantive Changes
Please report on any substantive changes that have occurred at the EPP/Institution or Organization, as well as
the EPP's current regional accreditation status.

Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2021-2022 academic year?

3.1 Has there been any change in the EPP’s legal status, form of control, or ownership?
 Change  No Change / Not Applicable

3.2 Has the EPP entered a contract with other providers for direct instructional services, including any teach
out agreements?

 Change  No Change / Not Applicable

3.3 Since the last reporting cycle, has the EPP seen a change in state program approval?
 Change  No Change / Not Applicable

3.4. What is the EPP’s current regional accreditation status?

Accreditation Agency: 

Higher Learning Commission

Status:

Continued with next affirmation being 2027-2028

Does this represent a change in status from the prior year?
 Change  No Change / Not Applicable

3.5 Since the last reporting cycle, does the EPP have any other substantive changes to report to CAEP per
CAEP’s Accreditation Policy?

 Change  No Change / Not Applicable

http://caepnet.org/~/media/Files/caep/accreditation-resources/accreditation-policy-final.pdf?la=en


Section 4. CAEP Accreditation Details on EPP's Website
Please update the EPP's public facing website to include: 1) the EPP's current CAEP accreditation status with an
accurate listing of the EPP's CAEP (NCATE, or TEAC) reviewed programs, and 2) the EPPs data display of the CAEP
Accountability Measures for Academic Year 2021-2022.

4.1. EPP's current CAEP (NCATE/TEAC) Accreditation Status & Reviewed Programs

4.1 Provider shares a direct link to the EPP's website where information relevant to the EPP's current accreditation status
is provided along with an accurate list of programs included during the most recent CAEP (NCATE or TEAC)
accreditation review.

https://accreditation.sf.edu/academic-program-accreditation/

4.2. CAEP Accountability Measures (for CHEA Requirements) [2021-2022 Academic Year]
Provider shares a direct link to its website where the EPP's display of data for the CAEP Accountability Measures, as
gathered during the 2021-2022 academic year, are clearly tagged, explained, and available to the public.

CAEP Accountability Measures (for CHEA Requirements) [2021-2022 Academic Year]

Measure 1 (Initial): Completer3 effectiveness. (R4.1)Data must address: (a) completer impact in
contributing to P-12 student-learning growth AND (b) completer effectiveness in applying professional
knowledge, skills, and dispositions.
Measure 2 (Initial and Advanced): Satisfaction of employers and stakeholder involvement.
(R4.2|R5.3| RA4.1)
Data provided should be collected on employers' satisfaction with program completers.
Measure 3 (Initial and Advanced): Candidate competency at completion. (R3.3)
Data provided should relate to measures the EPP is using to determine if candidates are meeting program
expectations and ready to be recommended for licensure. (E.g.: EPP's Title II report, data that reflect the
ability of EPP candidates to meet licensing and state requirements or other measures the EPP uses to
determine candidate competency at completion.)
Measure 4 (Initial and Advanced): Ability of completers to be hired (in positions for which they have
prepared.)

3For the CAEP Accountability Measures, the EPP will share information on the website pertaining to completer data
per CAEP's definition of the term completer: "A candidate who successfully satisfied all program requirements of a
preparation program at least six months previously and who is employed in a position for which they were
prepared for state licensure."

CAEP Accountability Measures (Initial) [LINK] https://accreditation.sf.edu/academic-program-accreditation/

CAEP Accountability Measures (Advanced) [LINK] No Link Provided



Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the
last Accreditation Action/Decision Report. The EPP will continue to report its action and progress on addressing its
AFI(s), weaknesses and/or stipulations until the EPP's next CAEP Accreditation Site Review.

CAEP: Areas for Improvement (ITP) 1 Content and Pedagogical Knowledge

Provider does not ensure candidates use research and evidence to develop an understanding of the
teaching profession.

Ultimately, the candidate must successfully pass the pedagogy PRAXIS exam to show proficiency within their area of study upon
completion of their prospective education program for the state of Indiana to approve teacher licensure. Throughout a
candidate's education program, the candidate has a university supervisor and cooperating teacher to assist with their
pedagogical knowledge development, as well as course relevancy. The EPP has multiple frequent measures to ensure our
candidates use research and evidence to develop an understanding of the teaching profession with regular checkpoints to
measure progress. The candidates' ability to review their progress and monitor their acquisition of knowledge and skills in
becoming an effective teacher are completed through the Candidate Field Assessment Process (CFAP). Students apply their
knowledge and skills to plan, instruct, and assess lessons through the completion of each LEM and POLAN. All of these
checkpoints are monitored and assessed. Overall performance of effective pedagogical practices are tracked using the
Candidate Progress Assessment (CPA). The CPA allows candidate and cooperating teacher to set goals for improvement after
the cooperating teacher score a baseline CPA, and then compare final CPA to determine candidate growth and progression by
the end of their field experience. The EPP will implement Taskstream to create required electronic portfolios, lesson plans, units,
rubrics and webpages as a means to find efficient and effective tools that will display candidate growth. Pre and Post
assessment requirements are found in the Learning Experience Map (LEM) and the Post Observation Lesson Analysis Narrative
(POLAN). Along with those requirements, faculty has aligned courses to Indiana REPA standards, ETS for Educator Licensure,
and the Candidate Field Assessment Process (CFAP) to align with CAEP, El. Ed. INTASC, and CEC standards. Each course is
a progression of enhancing pedagogical knowledge which is documented utilizing the Taskstream tool. 

CAEP: Areas for Improvement (ITP) 4 Program Impact

The provider does not demonstrates, using measures that result in valid and reliable data, that
program completers perceive their preparation as relevant to the responsibilities they confront on the
job, and that the preparation was effective

The EPP uses three measures that are implemented by the Indiana Department of Education (IDOE) under the House Enrolled
Act (HEA) 1388 and are therefore deemed to provide to the EPP valid and reliable data on the following: Indicators of Teacher
Effectiveness, Satisfaction of Employers - Principal Survey, and Satisfaction of Completers – Teacher Survey. These measures
are administered annually by the IDOE and results are sent to each EPP and posted on the IDOE website and the USF website
for public viewing. The EPP developed and administered a Completer Survey, which is aligned to the INTASC standards. The
survey is distributed to program completers in their first through third year of teaching. The INTASC standards are categorized
into the following domains: Learner and Learning Environment, Planning, Instruction and Assessment, Content and Content
Pedagogy Knowledge, and Professionalism, which align with the IDOE Teacher Survey and EPP created Completer Survey.
This ensures consistency in obtaining valid and reliable data. Annually, our graduates participate in the Survey of Graduating
Students (SGS) with questions being aligned to INTASC standards to demonstrate content validity. Our stakeholders are
engaged in this process in the following means: 1. Director of Field Experiences met with principals who receive the EPP's
candidates for field experiences and employ the EPP's completers to collect anecdotal data on completer and candidate
preparation. Generated ideas are discussed to determine gaps and training development opportunities to enhance the program.
2. Data from the Indiana Department of Education Principal and Teacher Surveys are analyzed and discussed with the faculty at
the EPP Program Improvement Day (PID) and the Teacher Education Advisory Council (TEAC) each year. 3. The IDOE surveys
provide information used to make programmatic changes where survey results call for attention. 4. Completers serve on the
EPP's Teacher Education Advisory Council. Having the feedback annually allows us to aggregate data to provide an overall view
of completer satisfaction and a regular assessment tool for us to implement any changes necessary for overall program
improvement. 

CAEP: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

The EPP assurance system does not rely on measures that are valid and reliable.

The University of Saint Francis Division of Education’s Quality Assurance System (QAS) is a framework of meaningful measures
used to produce valid and reliable data, monitor and support candidate and completer progression, and support continuous,
sustained and evidence-based improvement. The QAS has been developed and maintained with input from internal and external
stakeholders. It is overseen by the Division Director and Accreditation Coordinator. The EPP maintains fidelity to the established
system to collect and analyze data, determine actions, collaborate with stakeholders, and ensuring validity and reliability of
program key assessments. The EPP’s Quality Assurance System is cyclical in nature to ensure ongoing and continuous
improvement and is guided by data from the EPP's Candidate Progress Assessment Process (CFAP), EPP Progression Points,
and internal and external reporting timeframes. The EPP established validity for all field assessments using the Lawshe Method.
All the EPP created field assessments were revised by the faculty and a few university supervisors during the 2018-2019
academic year. The revised field assessments were presented to the EPP’s advisory council which engaged in the content



validity study of each assessment. A reliability training module was developed for faculty, university supervisors, and cooperating
teachers. Rater training occurs when a new assessment is introduced and includes a review of the assessment instrument and
scoring guidelines. Most new assessment rater training occurs in-person or via virtual meetings. Raters are provided with an
explanation of the assessments, their use in the program, and performance expectations according to progress in the program.
Further, as previously mentioned, the EPP uses three measures that are implemented by the Indiana Department of Education
(IDOE) under the House Enrolled Act (HEA) 1388 and provide to the EPP valid and reliable data on the following: Indicators of
Teacher Effectiveness, Satisfaction of Employers-Principal Survey, and Satisfaction of Completers-Teacher Survey. These
measures are administered annually by the IDOE and results are sent to each EPP and posted on the IDOE website and the
USF website for public view. In addition, the EPP uses state and federal annual reporting measures (Title II and HEA 1388) to
inform practices and planning. 



Section 6. EPP's Continuous Improvement & Progress on (advanced level) Phase-in Plans
and (initial-level) Transition Plans
Please share any continuous improvement initiatives at the EPP, AND (if applicable) provide CAEP with an update
on the EPP's progress on its advanced level phase-in plans and/or initial level transition plans.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes
planned, worked on, or completed in the last academic year.
This is an opportunity to share targeted continuous improvement efforts your EPP is proud of. Focus on one to two
major efforts the EPP made and the relationship among data examined, changes, and studying the results of those
changes. 

In response to stakeholder feedback and identified need, the EPP implemented a new course (EDUC 209- Foundations in
Learning Modailities) in Spring 2022. The course focuses on Social Emotional Learning (SEL) and effective online pedagogical
practices. The course requires candidates to utilize Learning Management Systems (LMS) in order to effectively transition to the P-
12 classroom after program completion. After course implementation, content and results were shared with the Teacher Education
Advisor Council (TEAC). TEAC agreed with the effectiveness of the change to programming. The Indiana Department of Education
(IDOE) renewed approval for the undergraduate Elementary Program and Master of Arts in Teaching and Transition to Teaching
programs in Secondary Education. Due to the teacher shortage and candidate interest, the EPP decided to add an intense
intervention licensure pathway for undergraduate candidates. Stakeholders indicated the need to add intense 
intervention criteria to the Learning Delivery Checklist assessment (LDC) to evaluate teacher competencies in intense intervention.
The EPP is collaborating with 
stakeholders to develop intense intervention criteria. Based on comments during the validity study, university supervisors
expressed the need to better understand UDL. The EPP developed a UDL refresher training module. 

6.1.2 Optional Comments

A.3.1 Admission of Diverse Candidates Who Meet Employment Needs
A.3.2 Candidates Demonstrate Academic Achievement and Ability to Complete
Preparation Successfully
A.5.2 Quality and Strategic Evaluation

Upload data results or documentation of progress on phase-in/transition plans if
applicable (This is optional and for the EPP's records as it prepares for the next CAEP
review).

 R3.2_EDUC_209_Syllabus.docx

 R5.2.2_USF_Elementary_State_Review.pdf

 R5.2.3_State_Review_USF_Secondary_MAT_and_T2T.pdf

 R5.2.1_Lesson_Delivery_Checklist.docx

 R3.1_Early_Start_T2T_Intense.docx

 R5.2.2_USF_Field_Experience_Website_with_UDL_Training.docx



Section 8: Feedback for CAEP & Report Preparer's Authorization
8.1 . [OPTIONAL] Just as CAEP asks EPPs to reflect on their work towards continuous improvement,
CAEP endeavors to improve its own practices. To this end, CAEP asks for the following information to
identify areas of priority in assisting EPPs.

8.1 Questions: Does the EPP have any questions about CAEP Standards, CAEP sufficiency criteria, or the CAEP
accreditation process generally?
No, completing SSR 6/29/2023

8.2 Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the
2023 EPP Annual Report, and that the details provided in this report and linked webpages are up to date and accurate at
the time of submission..

 I am authorized to complete this report.

Report Preparer's Information

Name: Kelly Rothgeb

Position: Accreditation Coordinator

Phone: 260-399-7700 x8415

E-mail: korthgeb@sf.edu

Secondary Contact Person for Annual Report Feedback(Notification of Annual Report Feedback will be
sent to the report preparer and the secondary contact person listed to ensure receipt of feedback in the
event of EPP turnover.)

Name: Mary Riepenhoff

Position: Director of Division of Education

Phone: 260-399-7700 x8409

E-mail: mriepenhoff@sf.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation,
continuing accreditation or having completed the accreditation process is considered the property of
CAEP and may be used for training, research and data review. CAEP reserves the right to compile and
issue data derived from accreditation documents.

See CAEP Accreditation Policy

 Acknowledge

http://www.caepnet.org/~/media/Files/caep/accreditation-resources/accreditation-policy-final.pdf?la=en

